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I will begin with the word ‘headteacher’. Or should I say ‘headmaster’? In Britain the majority of  people in 
our teaching profession prefer to use the word ‘headteacher’ to refer to the head of the school - but in the private 
sector it’s common for the head of school still to be called ‘Headmaster’ or ‘Headmistress’. We can assume that 
those who choose to pay for education, in Britain at any rate, want the head of their children’s school to be seen 
as a ‘master’, or its female equivalent. This word has a ring of great authority, and power.   
 
In Japan, I believe, you understand the value of teamwork. I learned on my first visit to Japan that you have a 
toast (which is as important as ‘Kampai!’) – “yarimashita!” or “shimashita!”. “WE did it!” Every good 
organisation or school depends on teamwork for success. Personally I believe in the power of the group and the 
collective, and not so much in the power of individuals, or even governments.  
 
Personally I prefer to see the position of headteachers as leaders of teams, and as leaders of learning. Ultimately 
a headteacher must take responsibility, and must be accountable. But for what? Simply the administration of a 
school? For its finances and buildings? For its recruitment and discipline? These things are important, but not as 
important as learning. It’s learning that schools exist for, and learning and teaching should be the key concern of 
headteachers, and of course teachers.  
 
So now, let’s turn to the word ‘learning’, and pedagogy. I’m sure we can agree that the best learning is inspired 
and motivated by the individual’s desire to know, to understand, to develop a new skill, to become enlightened. 
We should all enjoy learning for its own sake, and we should all be ‘lifelong learners’ – full of curiosity and a 
hunger to know more about everything around us, and within us. 
 
Moreover, we all learn in different ways, at different speeds, according to individual preferences. We all learn 
faster when we really want to learn – when we really want to know something, or we need to have a particular 
skill. Motivation, and a passion to learn, is an important factor for adults, and for children. So why do we so 
often organise learning in schools as though passing tests and examinations is all that matters? We know that 
success in life depends on much more than academic success, so why do so many schools assume that their 
most important role is to prepare pupils to do well in tests? At least in Britain this is the case – many schools 
now concentrate on what we call “teaching to the tests”. 
 
Now I’m a realist, and I understand that all pupils ought to do as well as possible in tests. I also understand that 
undergraduates and other university students want to do well in exams. But I believe you have a right to enjoy 
* 3Di Associates, Former headteacher of Eveline Lowe Primary school, London, UK.Relationships and Alcohol Education 
－ 82 － － 83 －
learning, and a right to learn in an individual and creative way. It is possible to do well academically and at the 
same time to enjoy learning and learn in a creative way. 
 
These things I would (and did) insist on as a Headteacher – that every teacher should try their best to make 
learning personal, enjoyable, stimulating and creative for the pupils. Why – in the age of the Internet and 
personal computers especially, when factual information is so easy to access – should learning be dull, boring, 
uncreative, unstimulating, unmotivating or threatening? For many pupils around the world, however, this is the 
reality.  
 
I’ll now move on and discuss my next major concern as a Headteacher, as a leader of learning. If academic 
success is only one aspect of learning, then what should be the others? My simple answer to this is as follows. 
 
Our main aim as educationalists in schools should be to build the foundations for lifelong learning – and for 
forms of learning that will enable every pupil to achieve their full potential as a human being.  
 
In order to achieve this aim, I believe we need to have as our main objective the development of 6 key 
intelligences in every individual. My 3D model of human intelligences will help to explain what I mean.  
 
According to my theory, intelligences occur in pairs, along continuums, and there are three continuums, or axes, 
that interlink and inter-relate.  
 
In the first place there is the continuum of what we can call IQ.  
 
    Intellect ........................................................... Instinct 
  
We all understand the importance of a well-developed intellect – but let’s not underestimate the importance of 
our instincts, even if we overestimate the importance of intellect. Instinctual intelligence is important for our 
very survival. As to whether schools can help pupils become more instinctually intelligent, the answer is yes – 
and I’m happy to explain how, if time allows, and if your curiosity insists. One example of instinctual 
intelligence I can demonstrate is the ability to ride a bicycle or drive a car – which eventually becomes a matter 
of instinct without consciously thinking about what you are doing, after you have learned the necessary skills. 
Secondly, we have the continuum of PQ, or personal/interpersonal intelligence –  
 
Personal intelligence ................................................. Interpersonal intelligence 
 
Personal intelligence is based on an understanding of oneself – one’s own drives, passions, preferences, 
convictions, ideals, needs and feelings. A high degree of self-awareness is extremely important to our wellbeing 
and our happiness. 
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Awareness of other people is also crucial, and so interpersonal intelligence can also be called social intelligence. 
The essence of social intelligence is empathy – awareness of how other people are feeling and behaving. 
Without this intelligence we cannot be successful as team members, or even as individuals who live in 
communities. 
 
Thirdly we have the continuum of SQ, or spiritual intelligence. Please note that this has nothing to do with 
religion, although many of the world’s religions are concerned with spiritual intelligence.  
 
Physical intelligence .......................................................... Metaphysical/spiritual intelligence 
 
Physical intelligence is the ability to learn through our senses – seeing, hearing, touching, etc. It is also the 
ability to take good care of our physical selves – our bodies and our health. We all need to pay attention to good 
health. Physical intelligence is direct – it’s our capacity to learn through activity and to learn by doing, through 
direct observation and experience. 
 
Spiritual intelligence is the opposite of physical – it’s an intelligence that operates at a subconscious level – 
connecting with our deepest levels of awareness. It works through intuition, and it happens through an ability to 
pay attention to our inner selves, through practices such as meditation.  
 
Anyone who’s ever had good ideas that come to them “out of nowhere” – whilst “sitting doing nothing” or 
whilst having a shower, will understand this form of intelligence. What we need to learn is how to become more 
intuitive, and how to use intuition in our everyday lives. Can schools help with this? Of course – but they often 
prevent it happening! 
 
What I’m proposing is that headteachers, as leaders of learning, should enable all members of their teams – their 
staff members – to understand the concept of multiple intelligences, and become aware of teaching and learning 
practices that will enable all of these intelligences to be developed in schools. Pupils also need to understand 
that there is no such thing as a single ‘intelligence’ – there are several intelligences. 
 
Each school needs to consider these issues, and then incorporate their practices in a learning and teaching policy 
for their individual school. Of course it would be beneficial if governments at both national and local level 
would also recognise the need to help all pupils become highly developed in all six intelligences – in order to 
reach their full potential as human beings. Schools should then be accountable for how they succeed or fail in 
developing these 6 intelligences. 
Other areas of accountability should be  
● The development of creativity in all pupils – since this is also a key life skill. 
● The development of imagination in all pupils – for the same reason. 
● The development of Emotional Intelligence in all pupils – the ability to cope with destructive 
emotions whenever they arise. When pupils are strong in the other 6 intelligences then the 
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interplay of those intelligences may enable them to exercise a high degree of emotional 
intelligence. 
● The understanding of human values in all pupils. 
● The development of human virtues in all pupils. 
If there is time at the end of my presentation I hope we can have a discussion of exactly what we mean by 
human values and human virtues, since I believe their inclusion in any learning curriculum is at least as 
important as history, geography, science, maths and the rest. I will also hand out a summary list of what I take to 
be the essential human values and virtues. In summary, all teachers in  schools should see themselves as  
teachers of all the intelligences. 
 
Our aim as educators is surely to make a better world, and not some far more limited aim or aspiration, such as 
“prepare pupils for work and for careers”. The world is changing quickly - as people around the world become 
better connected, as technology advances, as people demand more freedom and more prosperity. People need to 
be equipped to make better choices. Do we want pupils to be competitive or collaborative? Do we want people 
to care mainly about individual wealth, or about the sum total of human wellbeing and happiness? Do we want a 
decrease in levels of conflict and violence, and an increase in peace and harmony, thanks to an increase in levels 
of emotional and spiritual intelligence?  
 
All of our futures depend on headteachers and teachers being in control of a curriculum and an approach to 
learning that enables all of our intelligences to develop to their fullest extent in each and every pupil. And every 
school has to find its own answers and develop its own policies to enable this to happen – given their individual 
circumstances and their individual strengths or difficulties.  
 
As a young educator you can be either as bystander or a participant in ensuring that all of our pupils achieves as 
much as they are able, and become the best people they can be. I would simply urge you to take your 
responsibility seriously, and participate as fully and intelligently as possible in your professional duties. Please 
do not wait for bureaucrats and politicians to tell you what you should do, and do not expect these people to 
have any answers to the key questions in education in the 21st century. At the very least I would expect you to be 
active participants in working to shape progressive educational aims, objectives, policies and practices.  
 
Let me finish by reminding us of Article 1 of Japan’s Fundamental Law of Education – “Education shall aim at 
the full development of personality, striving for the rearing of the people, sound in mind and body, who shall 
love truth and justice, esteem individual value, respect labor and have a deep sense of responsibility, and be 
imbued with the independent spirit, as builders of a peaceful state and society.” 
 
And Article X – School Administration – “Education shall not be subject to improper control, but it shall be 
directly responsible to the whole people. School administration shall . . . aim at the establishment of the various 
conditions required for the pursuit of the aim of education.” 
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Let us be aware that nowhere in your Fundamental Law does it say that the aim of education is simply to pass 
tests and examinations, or prepare students to become obedient and uncritical workers. We have some excellent 
schools in Britain and in Japan, where pupils are happy and enthusiastic about learning. The role of the 
headteacher, and of the teacher, is to ensure that every school is a place where there is enjoyment of creative 
learning and there is development of all the intelligences. 
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も深い段階と繋がっています（connecting with our deepest 
levels of awareness）。つまり，潜在意識のレベルに影響を与
える能力のことです。そしてそれは直観力を通して機能し
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ェリン・ロウ初等学校（Eveline Lowe Primary School，
1967-2011）の元学校長で，現在は教育コンサルタントの仕
事に従事しているゲーリー・フォスケット先生を招聘し，
2012 年 2 月 29 日に実施した，武庫川女子大学文学部教育学
科・大学院文学研究科教育学専攻主催のセミナー「学びの
リーダー：校長の役割」の全訳版である。 





















































































－ 92 － － 93 －
